Abstract
Introduction

1.
Academic achievement and its determinants have been for years of central interest to educational psychologists and other educational experts. In recent years, the experts and scholars of the field have been shifting their attention from the behavioral factors towards a variety of cognitive determinants, including attribution, cognitive and metacognitive strategies, or emotional states accompanied with cognitions, the self-system, and self-assessment (Mir Moshtaghi, 2005) .
Academic achievement motivation is one of the requirements for learning and it is something that intensifies behavior and gives it direction, and helps the learner with maintenance of the so acquired behavior. With this motivation, people have the necessary mobility for successfully completing an assignment, or keeping on an activity until a certain level of competency in their work is attained in order to eventually succeed in learning and realizing the academic progress (Mohammadi, 2006) .
Learning strategies have a simple structure by using which the learners would be able to learn the educational materials more quickly, understand them better, and more importantly, to memorize it for a longer period of time. The learners, applying the learning strategies, will actively engage in learning process, will link new materials with their earlier information, and will constantly monitor their learning process.
The purpose of this study is to see if academic achievement motivation and learning strategies do actually affect self-efficacy among the understudy female third graders. The remainder of this paper is organized as follows. The next section presents the research problem statement and justifies conduction of the current research conduction in terms of significance and necessity. Next, the research theoretical background is reviewed and the key concepts are described. The research hypotheses in light of a conceptual model are subsequently presented. Research methodology is discussed next followed by data analysis and test of the hypotheses whereby the key findings are highlighted. Finally, the research is concluded by a number of suggestions made to future researchers.
Problem Statement 2.
Academic achievement and the factors associated to it have been for years of interest to education experts and scholars and account for a large share of the researches (Amini, 2003) . As knowledgeable, productive and creative people are indispensible for growth and prosperity of each society, nurture and development of achievement motivation invigorates behavior and gives direction to people's behavior, interests, and needs (Tamannayee Far and Gandomi, 2011) .
Achievement motivation is considered a significant variable in academic and job-related topics. Scholars have pointed out that the relationships between achievement motivation and many other principal constructs (e.g. learning, acceptance, and performance) have still remained ambiguous. In some instances, there are contradictory findings on the relationship of achievement motivation with learning. One reason for this confusion could be the wide variety of the conceptual and operational definitions applied by researchers of achievement motivation, indicating wide divergence in conceptualization and measurement of achievement motivation (Woo et al, 2008) .
Self-efficacy is derived from the Bandura's Cognitive-Social Theory and refers to individual's beliefs or judgments regarding one's own abilities to perform the assigned tasks and fulfill one's responsibilities. In his view, self-efficacy is people's beliefs and judgments regarding their abilities in carrying out specific assignments in particular situations (Touzendejani et al, 2011) .
Considering the above arguments emphasizing the importance of certain educational variables, this research attempts to find out about the possible impact of academic achievement motivation and learning strategies on selfefficacy amongst a number of the provincial female high school students within the District 1 of the Kerman Education Office.
Research Justification 3.
The issue of success or failure in study is among the most important concerns of each education system. Academic success and achievement in every society represents accomplishment of the education system in targeting the right objectives and paying due attention to gratification of individual needs (Tamannayee Far and Gandomi, 2011) . Therefore, an education system is considered efficient only when academic achievement of its students at all levels is the greatest and the highest. Achievement motivation which was initially introduced by Murray (1938) as the "need for achievement" is one of the most important acquired incentives in any individual (Liem et al, 2007) .
Recently, the researchers have started developing multi-facet measures of motivation, emphasizing it as a quality or attribute. The most important of these measures are the Questionnaire of Achievement Motivation Determinants, the World of Work or Career Assessment Instrument, and the Achievement Motivation Scale. From among these measures, the achievement motivation scale has been the most comprehensive one so far. The achievement motivation scale consists of 17 subscales or components which are categorized into three empirically derived factors, indicating the measurement equivalence among several cultures. Such multi-facet achievement measures would help resolving the inconsistencies which existed in the prior research. There is a growing body of evidence indicating the complex and multidimensional structure of achievement motivation which calls for some in depth research of its different layers (Woo et al, 2008) .
Researchers have shown those who have a high achievement motivation want to become perfect, and to improve their performance. They are dutiful and conscientious and prefer to engage in activities that are challenging, and would rather undertake a job in which their success could be assessed quite reliably. Having a high achievement motivation enables one to make maximum use of one's capacity for achieving the goal following which to attain a high degree of self-efficacy. Obviously, the same dynamic interaction exists between subsets of self-efficacy and achievement motivation. That is to say, when one does not fear failure, plans how to achieve the goal, in drawing the plans, takes one's ability into account (self-assessment, according to the previously made preparations, he expects to succeed (selfbelief), and finally, through step-by-step control of his behavior he governs his behavior.
In this regard, identification of the contributing factors to academic motivation in conjunction with learning strategies would significantly help improving academic performance of people. In the prior research literature of our society, studies on academic motivation, especially with regard to self-efficacy and learning of school and college students, are missing, since this topic has not been yet specifically and systematically addressed which confirms the novelty of the under study subject. In learning process, the careful monitoring of the learning process by the learner himself/herself makes him/her an increasingly self-reliant and efficient learner, creating the necessary motivation through such process (Liem et al, 2008) .
In this study, the researcher is focused on a specific research domain, namely achievement motivation, and examines to find out if a multifaceted measurement of achievement motivation can be used for explanation and resolution of the contradictions in the existing writings or not. The issue of achievement motivation has been extensively explored however the aspects on which the present research is focused have not been adequately addressed in prior works. In most of these researches, achievement motivation was studied as a multidimensional construct. This explains, to some extent, the contradictory findings noted above. Some of the achievement motivation practices can be augmented by self-efficacy and learning skills.
This research also attempted to examine the effectiveness of learning strategies in academic achievement and find out whether the students who make use of self-regulation strategies, enthusiasm, and skills in learning process will have a higher academic performance or not.
Research Hypotheses 4.
In the present research, the following general hypotheses are made: Main hypothesis: academic achievement motivation and learning strategies have positive effect on self-efficacy of the high school female third graders in District 1 of the Kerman Education Office.
By allowing for the individual effect of the independent variables, the above main hypothesis is decomposed into two sub-hypotheses as follows:
Sub-hypothesis 1: academic achievement motivation has positive effect on self-efficacy of the female third graders of the understudy education office.
Sub-hypothesis 2: learning strategies has positive effect on self-efficacy of the female third graders in the understudy education office.
Methodology
5.
Present research is conducted, using a descriptive, correlational design. It is descriptive in that it systematically and accurately describes the topic of interest as it is in reality. It is also correlational (causal), since it using correlation analysis examines the amount of change in one factor as a result of a change in another (other) factor(s). In this type of researches, relationships on the surface are paid attention to, and the causal reasons underlying the correlation are not necessarily probed into.
The statistical population in the present research included all the high school female third graders (256, in total) within District 1 of the Education Office of Kerman city. Data analysis consisted of "descriptive statistics" and "inferential statistics".
At this stage of the data analysis, general characteristics of the collected data are calculated and expressed in terms of measure of central tendency (mean) and measures of variation (standard deviation and variance).
Independence of the error terms was verified by Durbin-Watson test, and the relationships between the variables were examined using multiple, linear regression model and Pearson correlation test.
Results
6.
The results on test of the main hypothesis: the results indicated positive relationship of academic achievement motivation and learning strategies with self-efficacy of the female third graders. The correlation coefficient (R = 0.797) signifies a very strong positive correlation which is significant at 95 percent confidence (since the obtained Sig. level 0,000 is smaller than the predefined significance level 0.05). In addition, from the obtained regression coefficient, it can be inferred that one unit increase in the student's academic achievement motivation and learning strategies will raise self-efficacy for 0.166 and 0.658, respectively. The research results confirmed significance of the impact the academic achievement and learning strategies would have on the student's self-efficacy, implying that any increase or decrease in the level of academic achievement motivation and learning strategies is accompanied with an increase or decrease in self-efficacy, accordingly.
The results on test of the sub-hypothesis 1: a positive association is assumed between academic achievement motivation and self-efficacy of the understudy high school female third graders.
The results indicated a positive relationship between academic achievement motivation and self-efficacy of the female students. From the correlation coefficient (R = 0.791), a very strong positive correlation is inferred which is significant at 95 percent confidence (since the obtained Sig. level 0,000 is smaller than the predefined significance level 0.05). In addition, the obtained regression coefficient implies that one unit increase in the student's academic achievement motivation will raise self-efficacy for 0.791. The research results confirmed significance of the impact the academic achievement might have on the student's self-efficacy.
The results on test of the sub-hypothesis 2: a positive association is assumed between learning strategies and selfefficacy of the understudy high school female third graders.
The results indicated a positive relationship between academic achievement motivation and self-efficacy of the female students. The correlation coefficient (R = 0.692) implies a very strong positive correlation which is significant at 95 percent confidence (since the obtained Sig. level 0,000 is smaller than the predefined significance level 0.05). In addition, the obtained regression coefficient implies that one unit increase in the student's academic achievement motivation will raise self-efficacy for 0.692.
From the results, it can be inferred that self-efficacy is of influence in development and improvement of learning strategies. Present research showed that learning strategies of skilled, enthusiast, and self-regulated students are capable and efficient.
Suggestions to Future Researchers 7.
